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This report introduces International School Psychology Association (ISPA) Conference 2013, held in July 17
—20, 2013 in Porto ,Portugal. This report informs about the atmosphere of European international

conferences , and also reviews research trend in ISPA Conferences.
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#1. 1 SPARESOMEML T —~
YEAR LOCATION THEME
1982 Stockholm, Children, the mirror
Sweden of society
1983 Indianapolis, Psychological abuse
Indiana, USA of children and youth
1984 Orleans, France Communication
1985 Southampton, The psychologist’s
England role in creating
harmony in the home,
school, society
throughout the world
1986 Nyborg, Professional roles and
Denmark functions of the school
psychologist
1987 Interlaken, Overcoming barriers
Switzerland
1988 Bamberg, Prevention,
Germany preventive strategies
and programs
1989 Ljubliana, School psychology in
Slovenia the social context
1990 Newport, Rhode  Children at risk:
Island, USA therapies and
interventions
1991 Braga, Portugal School psychology
and human
development
1992 Istanbul, Turkey Respect children as
persons: an
imperative
1993 Banska-Bystrica, School psychology in
Slovakia and for democracy
and the changing
world
1994 Campinas, The challenge of
Brazil school psychology: the

child’s future in

school, family and

society
1995 Dundee, Educating children
Scotland toward mutual
respect and tolerance

1996 Eger, Hungary Continuity and
change:
organizations,
groups, individuals in
crisis

1997 Melbourne, School psychology

Australia making links: making
the difference

1998 Jurmala, Latvia  Identity and self-
esteem: interactions
of students, teachers,
family and society

1999 Kreuzlingen, Global thinking —

Switzerland individual acting

2000 Durham, New School psychology

Hampshire, around the world:
USA many languages, one
voice for children

2001 Dinan, France Psychology and
education for the 21st
century

2002 Nyborg, Education for all —

Denmark how inclusive can you
get?

2004 Exeter, England  School Psychology:
whose needs, whose
benefits?

2005 Athens, Greece Promoting the
wellbeing of children
and youth: challenge
for the school
community, the
family system and the
school psychologist

2006 Hangzhou, Mental health and

China education: students,
teachers and parents

2007 Tampere, Meeting individual

Finland and community
needs

2008 Utrecht, The School Psychology in

Netherlands

a changing society
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2009 Bugibba, Malta School Psychology for
diversity
2010 Dublin, Ireland School Psychology:
Making life better for
all children
2011 Vellore, India Educational
Psychology in the
context of
globalization,
diversity and societal
challenges
2012 Montreal, Helping the world’s
Canada children realize their
dreams
2013 Porto, Portugal The future of School
Psychology services:
Linking creativity
and children’s needs
2014 Kaunas, Children’s Rights and
Lithuania Needs: Challenges to
School, Family, and
Society
#2. 1 SPARZOBIMEN & ] 0Bk
REGION NUMBER OF MEETINGS
Europe 23
North America 4
Asia 2
South America 1
Oceania 1
Middle East 1
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Perception Gap between Japanese Teachers and High-school Students on
Developmental Disorder Tendency
Sachiko Hida Yoshimi Okubo Mikie Suzuki
(Aichi Toho University) (Aichi Mizuho College) (Kinjo Gakuin University)

Introduction

A survey of 102 private high schools, conducted in 2006 in Japan, addressed the various
needs and difficulties of students with mild developmental disabilities. However, the significance
of this survey has not yet been fully grasped in Japanese education, and thus, a support-system
has yet to be undertaken. Indeed, Takahashi, Tanida, & Uchino (2006) pointed out that the
research on maladjustment and developmental disabilities in school education is insufficient.

The Japanese Ministry of Education conducted a study of developmental disorders that
targeted 53,882 students in 2012. The results indicated that “special education” is developed by
teachers and administered through individualized support. However, it also suggests that few
teachers fully understand what “special teaching methods” are needed by students with
developmental disorders (Japanese Ministry of Education, 2012).

Tsuzuki & Tanaka (2005) also conducted a survey on the effect that developmental disorder
tendency had on disabled student enrollment, describing the current situation and discussing
future challenges. However, this survey targeted only classroom teachers, and not students.

Thus, in Japan, few studies have examined the perspectives of students with developmental
disorder tendency, especially in terms of their school life awareness.

By examining teachers and students simultaneously, this study explored differences in these
groups’ recognition of developmental disorder tendencies, aiming to better identify students’

needs.

Method

The survey was administered to 250 high school students and 7 teachers on January 7, 2013.
Survey items were adapted from 6 items from the Attention-Deficit Hyperactivity Disorder
(ADHD) Checklist (DSM-IV reference) and 8 items from the Autism Spectrum Screening

Questionnaire (ASSQ) for high-functioning autism (i.e., pervasive developmental disorder

[PDDI: Ehlers, Gillberg, & Wing, 1999).




Results and Discussion

First, the students were divided by their teachers into two groups on the basis of whether they
had developmental disorder tendency. The former was named the "nominated group,” and the
latter the "control group.”

We carried out a test on the differences in ADHD and PDD survey subscale scores between
groups. Students in the nominated group had significantly higher scores than that of the control

group for both ADHD and PDD (t = -2.564 df = 244 p <.05, t = -3.013 df = 244 p <.01, respectively).

Table1. T-test on the differences in student’s self-assessment between students with
disorder tendency (nominated group) and those without (control group).

‘nominated” (n=27) “control” (n =219)

Mean (SD) Mean (SD) tscores df
ADHD tendencies 2.19( .52) 1.91(.53) 256 244
PDD tendencies 1.81(.44) 1.58 (.37) 3.017 244

P <05 p <01, “p <.001.

When we performed the sub-item analysis of the following three items, 1. “often fails to give close
attention to details or makes careless mistakes in schoolwork etc.,” 3. “often loses things
necessary for tasks or activities (e.g., toys, school assignments, books),” 2. “often has difficulty
sustaining attention in tasks or play activities,” and we found that students in the nominated
group score had significantly higher AHDH scores compared with the control group.

However, there were no significant differences in the following three items

6. “often interrupts or intrudes on others.” 4. “often talks excessively,” and 5. “often has difficulty
waiting for his/her turn,”

In addition, in the PDD subscale items, we observed significant differences in mean scores on the
following four items: 5. “lacks best friend,” 8. “is bullied by other children,” 7. “shows
idiosyncratic attachment to objects,” 1. “lives somewhat in a world of his/her own with restricted
idiosyncratic intellectual interests,” with subjects in the nominated group having significantly
higher scores compared with those in the control group.

On the other hand, there were no significant differences in the following four items: 6. “has
special routines: insists on no change,” 3. “is surprisingly good at some things and surprisingly
poor at others,” 4. “uses language freely but fails to make adjustments to fit to social contexts or to
the needs of different listeners,” 2. “has a literal understanding of ambiguous and metaphorical

language,” reflecting that students had low self-awareness of these items.
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Table2. T-test on the differences in individual items scores from student's self-assessment between nominated and control groups.

" (n=27) “control” (n=219)
Mean (SD) Mean (SD) t scores

ADHD tendencies
often fails to give close attention to details or makes careless mistakes in schoolwork, work, or other activities 3.04 (.76) 2.50 ( .86) aor”
often has difficully sustaining attention in tasks or play activities 274 (1.02) 227( 98) 235
often loses things necessary for tasks or activities (e.g., toys, school assignments, pencils, books, of tools) 219 (1.04) 1.74( BT) 256*
often talks excessively 196 ( .90) 1.91( .85) 031
often has difficully awaiting turn 152 (.84) 1.49 ( .70) 018
often interrupts or intrudes on others 170(.72) 154 ( 64) 120

PDD tendencies

lives somewhat in a world of histher own with idiosy ncratic interests 189( 1.61( 66) 205

has a kteral understanding of and metap guag 163 1.60 ( | 025

is surprisingly good at some things and surprisingly poor at others. 215 ( 204( 065
uses language freely but fails to make adjustment to fit social contexts or the needs of different kisteners 163¢( 155 ( 0.64
lacks best friend 1.56 ( 108 ( 6297
has special routines: insists on no change 185¢( . 1.64( 143
shows idiosyner atic attachment to objects 211 1.76 ( 224"
is bullied by other children 163( 1.03( 211"
<08 “p<01 Tp <.001

@ No s wN

Question Item Features Statistical test results

Behaviorsicharacteristics that annoy
S and are casily recognized Between those with the developmental
et disorder tendencies and those without
'significant difference

ADHD tendencies

Behaviors/characteristics that annoy
others but are not recognized as
problematic by students themselves,

Behaviorsicharacteristics that make
students feel bad or recognize that
they have fixation on something,

Between those with the developmental
disorder tendencies and those without

|No significant difference

Behaviors/characteristics that
embarrass others but are not
r ized by e 1

Figure 1. Survey item groups by characteristics and whether they differed between students with developmental disorder and those without.

Conclusion

We can conclude the following from the results above: students with developmental disorder tendency are

conscious of feelings of being troubled by others. Further, they are not “fully” aware of their being a nuisance

to others.

The teachers and support staff should note that students with developmental disorder tendency sometimes
do not recognize problematic traits within themselves. In the future, researchers should aim to devise

teaching methods that remind students of their lack of awareness.
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